was posted on the Teaching With Historic Places web site and can be used by teachers all over the world to educate students about this little-known but important case.
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With this initial phase of the project completed, the authors decided to continue working on the New Kent story. Over the course of the next several years, we obtained additional grant funding and conducted an oral history project related to the Green case and school desegregation in New Kent County, hoping that our work might form the basis for a future documentary film on the Green case. 6 Partnering with a local video production company, we recorded thirteen interviews on audio and digital videotape in and other parents, community leaders, and students connected to the case.
The following year we hired Hollywood-based scriptwriter David Essex to produce a "treatment"-meaning a detailed script outline-for the documentary film.
The treatment, along with a 10-minute film trailer and additional interviews and archival research, then formed the basis for a 60-minute working film script. All of this work has persuaded us that this vitally important story-once told-will add a very important piece to the puzzle of school desegregation in the United States. 
Recovering a Lost Story
Using oral history to study the civil rights era is a challenging but necessary endeavor. Simply put, the controversial nature of this time period adds to the complexities of oral history more generally. For example, individuals who supported segregation, or white supremacy, often refuse to be interviewed now, fearful that their past beliefs will negatively impact their public standing or others' opinions of themselves. Their hesitancy leaves scholars with fewer interviews of white segregationists and government officials than of civil rights activists-which limits our understanding of white actions and beliefs during Jim Crow. Individuals who agree to be interviewed also pose challenges for scholars. It is not unusual for interviewees to exaggerate their actions during the civil rights era, hoping to impart greater importance on themselves than deserved. Other interviewees take part in what Michael Hoberman has called "nostalgic utopianism," idealizing the past in comparison to the present and raising questions about the reliability of memory.
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Even with these considerations in mind, it is difficult to overstate the value of oral history in allowing scholars to better understand the civil rights era. Because evidence has been lost, misplaced, or destroyed over time-or because record keeping is often not a priority in the midst of social change-organizational and individual records of the civil rights era are in short supply. Indeed, participant's memories are sometimes the only existing evidence about a particular civil rights event or organization. That, combined The historic entrance of these black students into white schools, however, hardly foreshadowed the end of white opposition to desegregation in Virginia. Instead, this development prompted increased opposition to desegregation from white Virginians and the state government. Looking back in 1961, one white Virginia journalist wrote, "It is difficult to describe the intensity with which the NAACP was hated by white Virginians." 31 Tokenism "[I]n the tradition of the old guards, who would die rather than surrender, a new and hastily constructed roadblock has appeared in the form of planned and institutionalized tokenism. Many areas of the South are retreating to a position where they will permit a handful of Negroes to attend all-white schools…. Thus, we have advanced in some places from all-out, unrestrained resistance to a sophisticated form of delaying tactics, embodied in tokenism. In a sense, this is one of the most difficult problems that the integration movement confronts." Following initial desegregation, school boards around Virginia (with the blessing of state government) developed plans to either prevent school desegregation outright, or to admit small numbers of black students into formerly white schools-the latter to prevent successful NAACP legal action but also avoid significant integration. For several years the state's Pupil Placement Board minimized the impact of Brown by assigning students to schools based on non-racial criteria which were designed to minimize desegregation, but in the end the most popular route was by developing local "freedom-of-choice" plans. These plans allowed students, or more often their parents, to select the school they wanted to attend by completing a pupil assignment form. By placing the burden of desegregation on blacks themselves, such plans minimized desegregation. They were, however, initially seen as an acceptable method of desegregation by the federal government.
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The result, in Virginia and throughout the South, was minimal school desegregation well into the 1960s. In the fall of 1964, ten years after the Brown decision, only two percent of southern black students attended school with white students. There was no comparison. Everything that G.W. Watkins had was minimal. I don't know exactly how much New Kent High School had at the time, but New Kent High School had a gym, they had football facilities and they had I think more than one coach at that particular time. G.W. Watkins only had one because the principal asked me to do that and they had a band … but as far as an equal amount of equipment, supplies, materials, there is no comparison. They didn't even have a basketball goal at G.W. Watkins. The Civil Rights Act of 1964, among other things, threatened to cut federal funding to school districts that failed to develop plans to integrate their schools.
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The NAACP immediately sought to employ this powerful new weapon in Virginia and other southern states. 43 At a meeting in Richmond later that year, Green heard Virginia NAACP attorneys explain that they wanted to use the Act to force intransigent school boards to comply with Brown. New litigation was needed to do so.
When the attorneys asked for individuals to sponsor lawsuits, Green volunteered. The filing of the lawsuit, as expected, provoked a strong reaction among New Kent County's white population. County leaders, as well as more conservative New Kent blacks, pressured Green to withdraw the suit. When Green refused, his wife's teaching contract was not renewed, ending her long-time involvement with the county's public schools and placing the family in financial jeopardy. Green explains, "I knew from history and other kinds of things that people who filed suits were in great danger and we soon, we found ourselves in it. We already knew that and when they did not give my wife a job it was a big financial burden for us. A great big financial burden for us. OK?… It gets rough … when you lose a job and you've got obligations that are depending on having that job." 47 In general, threats and intimidation against blacks increased, and several local black leaders publicly declared that they would defend themselves in the event of physical attacks on themselves or their families.
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The lawsuit itself was developed and argued almost entirely by the lawyers of the As the litigation process unfolded, blacks students transferred into the formerly all-white New Kent School under the county's new "freedom of choice" plan. One of the first African-American students to transfer was Cynthia Gaines, whose parents petitioned for her to attend the all-white New Kent School in 1966, seeking better academic and extracurricular opportunities for their daughter. Gaines' experiences shed light on the challenges of desegregating white schools, and offer clues as to why "freedom of choice" failed.
51 49 Charles C. Green v. County School Board of New Kent County, Virginia, 391 U.S. 430 (1968) . 50 The County's "freedom of choice" plan was developed in response to the Green lawsuit and the 1964
Civil Rights Act; Irons, 200. To some degree these judicial losses were not unexpected, considering again that "freedom of choice" plans were considered acceptable by the federal government, as well as federal courts at that time; see footnote 32 above. The fact that black students had to petition for admittance to the white schools, a process that invited economic and physical reprisals, was not considered sufficient reason to rule against the plans. It is also worth noting that the Looking back, Gaines described the situation:
At the high school, there was really no attempt by the students or teachers to make us fit in, so we were charged with making ourselves fit in. So I'll give you an example: the first year I was there I tried out for the girls basketball team, and I was the first black girl to ever play basketball for New Kent. But at that time the varsity team, the cheerleaders, and the girls team all rode on the same bus because we didn't have JV (Junior Varsity) girls way back then. But no one would sit by me on the bus the entire basketball season; I don't care if we went to Matthews [Virginia], Middlesex, Yorktown, for miles no one would sit by me on the bus. And they would sometimes sit three in a seat to keep from sitting by me on the bus, so after a while you just had to make things funny so you wouldn't be hurt. So I would cross my legs, stretch out on the seat put my suitcase up, and prop my feet up and just ride.
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In the end, "freedom of choice" did little to adjust the county schools' attendance patterns. Just over one hundred black students transferred to the New Kent School, leaving 85% of the County's black students at the Watkins School. Not a single white student chose to attend the Watkins School. 53 Even the faculties and staffs of the two schools remained completely segregated. These statistics reflected the results of "freedom of choice" plans throughout the South, highlighting the fact that "freedom of choice" rarely led to significant school desegregation. 
Conclusion
Still, few civil rights scholars know the story behind the Green decision, and many still fail to recognize its importance. The case, its background, and its significance are among the lesser-known stories of African-American history. This lack of attention, and understanding, is partly the result of a lack of evidence regarding the case, and particularly the story behind the case-a story of African American perseverance to overcome long-held values and beliefs. To understand this story, one need turn to those who took part, and to listen as they recall their roles in one of the most important Supreme Court school integration cases in our nation's history. 
